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e There are2 critical findings:
o Teacher behavior is not stable across lessons or years
o Teacher effects on achievement are not stable across lessons or
years. (Berliner 2014)

e The key question is whether assessment measures “can accurately
identify individual teachers’ contributions to student learning and offer
a credible measure of teacher ‘effectiveness.”

“For this to occur 3 conditions need to be in place:

o The right assessments - Individual students’ actual achievement is
accurately measured by tests that reflect valuable learning on a
vertical scale with equal-interval units.

o Random student assignment - Classroom conditions and group
traits don’t vary substantially from one classroom to another.

o Ability to tease out the value each educator has added - Teachers’
individual contributions can be isolated from other factors that affect
student learning.

None of these assumptions holds true, in fact, ” “the violations of these
assumptions are considerable.”

o Assessments- standardized tests focus mainly on basic skills
and, because they are grade-specific, don’t accurately
measure the achievement of students working above or below
grade [evel.

o This means that these are particularly inaccurate for teachers
working with low- and high-achieving students

o Random student assignment- Teachers working in low-income
communities have far more students with educational,
psychological, health, and social needs

‘It is clear that the assumption of equivalence among classrooms is far

from reality.” (Darling-Hammond (2015)

* Additional measurement issues pertain especially to floor and
ceiling effects. Teachers who work with students who are out of the
range of the test’s precision will find there are few or no items on
the test to measure growth. (Kersting, et al. 2013)

» The only way to know if measures of teaching truly identify effective
teaching and not some unmeasured student characteristics is by
randomly assigning teachers to students. {Gates Foundation, 2013)



o “Value-Added measures are generally based on standardized test scores,
and do not directly measure potential teacher contributions toward
student outcomes.” (American Statistical Association 2014}

*» When three years of rankings are used, reliability is even worse:
o 74% of teachers ranked in the bottom quintile shift out of that
quintile
o 56% of teachers ranked in the top quintile shift out of that
quintile, (Yeh, 2013).

¢ The collective set of stable evidence should convince policymakers that
the assumptions imbedded in Race to the Top about the easy use of
observational and achievement data to evaluate teaching are faulty.
(Good, & Lavigne, 2014).

¢ Because of this (variability), you simply cannot ethically and legally use

these data for high-stakes decisions about teacher competence. (Berliner
2014)

Table 2, Instability of Velue-Added Teacher Rankings in San Diego and 5 Florida Counties

Teacher Rankings

Logle Bottom ?Q% inYeart; Top  Top 20% ilnYea'r 1; Bottom
80% in Year t+1 80% in-Year t+1

San Diego, CA 65% %

Dade County, FL 0% 67%

Duval County, FL 67% 61%

Hillsborough County, FL 67% 67%

Orange County, FL 5%% 65%

Palm Beach County, FL 69% 68%  yen(z013)
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